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8th Grade – Launching the Writer’s Notebook
Preface

The following unit supports and aligns to the Common Core State Standards. This research-based work is the outcome of a collective effort made by numerous secondary teachers from around the state of Michigan. Michigan Association of Intermediate School Administrators (MAISA) initiated a statewide collaborative project bringing together educators from around the state to create and refine a K-12 English Language Arts model curriculum. The launching unit is situated as the opening writing unit of study within a yearlong sequence of writing units. This unit develops foundational habits of mind, a process approach to writing, and reading like a writer. This foundation is essential to support writers in the complexities of subsequent writing units that focus deeply within the three main types of writing (opinion and argument, informational, and narrative).  Each unit within the MAISA yearlong model curriculum presents a string of teaching points that scaffold and spiral the content and skills.  Units of study are structured to be student-centered rather than teacher-driven. Sessions emphasize student engagement and strive to simultaneously increase critical thinking and writing skills.  Writing and thinking processes are stressed and are equally important to the end-writing product.  Sessions are designed as a series of mini-lessons that allow time to write, practice, and conference. Through summative and formative assessments specific to each unit, students will progress toward becoming independent thinkers and writers. 

Significant input and feedback was gathered both in the initial conceptualizing of the unit and later revisions. Teachers from around the state piloted and/or reviewed the unit, and their feedback and student artifacts helped in the revision process. Special thanks go to lead unit writers Bryan Hartsig and Lisa Kraiza, who closely studied the CCSS, translated the standards into curriculum and practice, and revised with a close eye to classroom teacher feedback. Throughout the yearlong collaborative project, teachers who are reviewing units are finding how students’ habits of mind have shifted from task-oriented to big-picture thinking, utilizing a critical literacy lens. 
Launching the Writer’s Notebook Unit Learning Progression

	Grade Level
	6
	7
	8

	Genre
	Personal Narrative
	Memoir
	Poetry

	Becoming a Community
	· Use writers’ notebooks to gather, record, strategize, and recognize importance within personal narratives.

· Establish writing time as a way to build community within a classroom.

· Develop writers to feel supported and encouraged by those around them.
	· Establish a way of living as writers in an open, sharing community.

· Establish a special time to share our stories within the classroom community.

· Encourage developing writers to feel safe about the writers’ workshop format.
	· Establish a way of living as writers in an open, sharing community.

· Understand the writers’ workshop framework, in order to explore and analyze observations, feelings, and ideas of other poets in the class community.

· Develop habits and routines for a writer’s notebook such as: collecting entries, reading to survey and analyze a range of poetry, and writing to experiment with the elements of poetry.

	Reading Immersion and Drafting
	· Discover the writer’s independence, using support structures provided within the community by peers and the teacher.

· Use anchor charts, partnerships, and other strategies to immerse students in the work of writers.

· Recognize strategies that teach students to identify long, drawn-out stories, as opposed to small, focused, meaningful stories.
	· Use strategies to draw from events in our lives, pulling out the small moments in order to reflect on their meaning.

· Examine the memoir, in order to contemplate what we have learned from the small moments in our lives, and how we relate to others and live in the world.

· Use Think/Pair/Share while establishing a community to live wide awake, while sharing and responding to stories of others.
	· Use poetry immersion to understand that poets use narrative poetry to deeply express themselves.

· Use strategies to generate poetry in a variety of ways, while studying the decisions of other narrative poets.

· With anchor charts and survey tools, understand the use of writing strategies such as listing, observing, describing, and telling stories.

· Reinforce community and the ownership of writing skills.

	Revising and Editing
	· Consider activities in the workshop as a process to reflect, provide feedback, and grow as writers within a safe community.

· Use conferencing with peers and the teacher as a way to improve upon revision skills.

· Develop the understanding that personal narratives are valuable tool that can improve writing and share our most meaningful stories with others.


	· Analyze the mood, tone, and characteristics of the memoir.

· Assess writers’ skills by conferencing with writers’ groups.

· Use peer discussions and sharing times to revise and edit for meaning and clarity.

· Develop the understanding that memoirs are powerful opportunities for writers to engage readers and share various perspectives and experiences.
	· Consider enticing word choice, the use of sensory detail, and the free expression of self.

· Produce a narrative poem that expresses a powerful emotion, a meaningful experience, or a strong belief.

· Develop the understanding that narrative poems are powerful opportunities for writers to engage readers and share various perspectives and experiences.


	Grade Level
	9
	10
	11
	12

	Genre
	Personal Narrative
	Poetry
	Memoir
	Poetry

	Becoming a Community
	· In a writer’s notebook, record memories, conversations, and bothersome things.

· Recall an event with a strong emotional impact, and sequence the details to capture the problem and its impact on the narrator and other characters.

· Respond non-judgmentally.
	· Read and write, examining the voices of other poets, and developing a voice in one’s own writing.

· Use strategies to generate ideas and writing. Use these strategies multiple times to promote new thinking.

· Respond non-judgmentally.
	· Write to discover an event’s personal meaning.

· Use inquiry strategies for this exploration work.

· Respond non-judgmentally.
	· Explore ideas, feelings, or attitudes by generating poems from various angles.

· Write every day.

· Respond non-judgmentally.

	Reading Immersion and Drafting
	· While reading, notice the sequences of the details and the techniques a writer uses to convey a central idea or theme; capture admired techniques.

· Write under the influence of another author.

· Reread to discover the significance of stories and expand writing.

· Reveal characters by describing their physical characteristics, behaviors and mannerisms, dialogue, and thoughts.

· (Optional) Pay close attention to sensory detail, taking the reader to the place and situation.
	· Read a range of poetry, looking for personal connections.

· Read a range of poetry to admire the ways that poets structure their works.

· Fall in love with and experiment with words.

· Use details and figurative language to describe observations.

· Reread and identify poems for publication.

· Reflect on habits, writing strategies, and attitudes after rereading writer’s notebook.
	· Determine how much truth to tell and what to leave out.

· Determine the angle of the memoir/event.

· Explore the emotions of the event.

· Reread the writer’s notebook for a memoir topic and plan a project.
	· Examine several poets’ beliefs about writing and poetry.

· Compile a list of poets’ decisions.

· Generate poems from the poet study.

· Identify and study a mentor poet. Experiment with the decisions of this poet.

· Reread poetry generated in the writer’s notebook, in order to plan a series of poems.

· Reflect on poetic decisions and their effects on the meaning of poems.

	Revising and Editing
	· Seek feedback to discover what a reader sees, and where new possibilities exist.

· Use properly formatted dialogue so readers understand who is speaking. 

· Celebrate stories by sharing them with others.
	· Revise line breaks to explore an emerging poem.

· Create surprise or emphasis by creating and breaking patterns.

· Use response groups to gain insight and make revisions to drafted poems.

· Create a revision plan using a repertoire of decisions.

· Edit punctuation and capitalization using universal and unique standards of poets.

· Create a collection of poems.
	· Explore both the memoirist’s mind and life experiences.

· Revise for emblematic details, word choice, and stylistic decisions that convey tone.

· Engage in response groups, acting as critical friends.

· Create revision plans.

· Edit with an eye toward sentence variety.
	· Engage in response groups to provide feedback to peers.

· Engage in response groups to gain insight into revision work.

· Create a revision plan.

· Revise while using a repertoire of decisions, collected while studying a mentor poet.

· Edit to impact the pace and the reader’s ability to understand the poem’s intention.


Writers Workshop Unit of Study

8th Grade – Launching Writer’s Notebook
Abstract
In order to establish a community of learners who inquire about the world and examine themselves, students will develop habits for readers'/writers' notebooks, including: collecting entries; reading, in order to survey and analyze a range of poetry; and writing, in order to experiment with the elements of poetry. These activities will establish a community of learners who engage in inquiry and examination, both of the world and their own lives. As members of a community, students will share their writing by participating in writer-response groups. Each student will also produce a narrative poem that expresses a powerful emotion, a meaningful experience, or a strong belief.
This unit extends the launching work that has been established at the beginning of each year, since grade 6. The 8th grade launching unit presupposes some independence with writing, and familiarity with a writing life, a writing community, response groups, and the writing process. Students establish writers’ notebooks; a writing community; and classroom routines that allow them to write; generate ideas; and explore habits, strategies, attitudes, and techniques used by poets. Students will use imitation strategies as they ultimately plan, draft, revise, and edit a narrative poem, preparing for a time to celebrate, with classmates, their writing. 

ASSESSMENT

Students will explore narrative poetry to understand its elements and the decisions that poets make. After a period of exploration, the students will express feelings, ideas, and stories through their own narrative poetry. Students will reflect on mentor narrative poems, and will imitate the poems’ styles and topic choices, in order to generate their own narrative poems. Students will use various tools to track their understanding throughout the unit. Anchor charts will be used to keep ongoing understanding up to date.

Philosophy:

In this unit, students are reintroduced to the concept of the reader’s/writer’s notebook. Students build a community of readers and writers as they read, discuss, write, respond to, and share their work. They read narrative poems and generate their own poem ideas.  Students experiment with the real writers’ skills, in order to create engaging narrative poems. Writing a poem in class, with the invitation to write a similar poem at home, constructs a disciplined writing life, one that’s focused on generating a wide range of poems in the notebook. Students then take one of their narrative poems through the publication process. 

BECOMING A COMMUNITY OF POETS 

· Students will establish writers’ notebooks, using strategies to gather ideas in order to write stories that matter. They will gather ideas by responding to content from mentor poems.

· Students will explore mentor poems and use strategies to develop questions for analysis.

READING IMMERSION AND DRAFTING POEMS 

· Students will understand how poetry is used to reveal and express themselves, in a manner that connects to the world around them.
· Students will analyze narrative elements such as: dialogue, pacing, description, and reflection in mentor poems. They will experiment with the use of such elements.

· Students will develop an understanding of literary devices in narrative poetry. They will learn how these devices can be used to convey meaning. They will experiment with the use of literary devices in their writing.

· Students will experiment with possible poem ideas, using notebook entries.

· Students will improve their writing skills through their evaluation and imitation of other poetry writers.

· Students evaluate and analyze their own poems, using editing checklists, which remind students of revision strategies.

· Students will form writers’ response groups to share their poems; they will determine if their poems convey the messages they are trying to get across.

· Students will publish and celebrate one narrative poem.

Standards
Common Core Standards: Narrative:  The following College and Career Readiness (CCR) anchor standards apply to reading and writing in narrative template tasks.  Refer to the 6-12 standards for grade-appropriate specifics that fit each task and module being developed.  The standards numbers and general content remain the same across all grades, but details vary.
	Number
	 CCR Anchor Standards for Reading

	5
	Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.



	10
	Read and comprehend complex literary and informational texts independently and proficiently.



	
	CCR Anchor Standards for Writing Narrative 

	3
	Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.



	4
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.


	5
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.



	6
	Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.



	10
	Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.


Overview of Sessions: Teaching Points and Unit Assessments

TEACHING POINTS:
Becoming a Community of Writers
	Pre-Unit Assessment Task

	The teacher will share a narrative poem aloud with students while displaying it in some visual manner. Students will discuss what they notice about the writer's craft. They will also analyze the poem's meaning, using prior knowledge and previously learned strategies. Students will explore habits, strategies, and attitudes of narrative poetry writers. Each student will use imitation strategies as he or she plans and drafts a narrative poem, based on an event from his or her life.


1. Students will establish writers’ notebooks, using strategies to gather ideas in order to write stories that matter. They will gather ideas by responding to content from mentor poems.

2. Students will see that poems’ topics come from all sorts of occasions.
Reading Immersion and Drafting

3. Students will understand how poetry is used to reveal and express themselves, in a manner that connects to the world around them.

4. Students will develop an understanding of literary devices in narrative poetry. They will learn how these devices can be used to convey meaning. They will experiment with the use of literary devices in their writing.
5. Students will analyze, in mentor poems, narrative structures such as line, couplet and stanza, and will experiment with the use of these structures.
6. Students will experiment with possible poem ideas using previous notebook entries.

	Mid-Unit Formative Assessment Task

	At the end of session 6, students select one of their narrative poems to concentrate on; they will reflect on the strengths of that piece.  Use the reflection to determine to determine students' understanding of the poetic elements as well as their own writing process.


Revising and Editing

7. Students will form writers’ response groups to share their poems, determining if the poems convey the messages they are trying to get across.
8. Students will evaluate and analyze their poems by using rubrics, which remind students of revision strategies.
9. Students will publish and celebrate one narrative poem.
	Post-Unit Summative Assessment Task

	What are the six most important elements of a narrative poem? How do the combinations of these elements help influence the overall impact of students' narrative poems? Students will select one of the mentor poems and compare it to their final, published narrative poems. Students will answer the question: How did the mentor poem impact your writing decisions, generating strategies, and thought processes? Students will explain how they feel about writing poetry, as they think about themselves as writers and poets.




	
	Session 1

	Teaching Point
	Students will establish writers’ notebooks, using strategies to gather ideas in order to write stories that matter. They will gather ideas by responding to content from mentor poems.

	Preparation
	· For this unit, locate a variety of poetry resources and mentor texts for teens.  There are many anthologies and poetry collections that will work well.  For examples, view this unit’s online resources section.

· Narrative poems have one thing in common: they all tell stories. Gather a set of narrative poems for use in class during this unit. Through immersion and conversation, students will learn to understand narrative poetry. The poems gathered should represent a variety of topics.
· Students should be seated in groups of four for this session.

· Prepare, on an overhead, the attached narrative poetry sheet. 

	Active Engagement
	· Review with students the expectations of writing time and writers’ notebooks.  Specifically, talk about having a special place in our classroom where we store our writing materials, and all will understand where writing notebooks, portfolios, and other writing materials are stored. Teacher and students make agreements about how and where materials will be stored and respected. During our writing time, we must be respectful of everyone.  We write silently and do not talk, so we can all concentrate on our writing.

· Read 2-3 narrative poems to the classroom. Define what a narrative poem is together. (Has literary elements such as theme, voice, viewpoint/perspective, a moment in time, and an open or closed ending.)

· Discuss the structure of the poem and how it looks. 

· Use the overhead to model the sheet students will be using today while exploring narrative poems.

· Determine the narrative poem’s topic and discuss how the poet has told a story using a poem. Put a post-it on each poem used during demonstration, noting the topic.

· Try to promote, through the conversation, how people express themselves through poetry.

· Show students how, in your own notebook, you list your connections with each poem, or the stories you remembered from each poem.

	Independent Practice
	· Pass out three narrative poems from the classroom collection to each group of students.

· Students should use the narrative-poem sheet to explore the various narrative poems given to them. They should be charting on the sheet the topic of each poem, what makes it a poem, and how it reflects narrative verse elements.

· Students should create a list in their notebooks of connections made with the poems read. Any stories from their lives they remembered during these readings should also be included in the list.

	Share
	Focus Question: How do writers use poetry to express themselves and make connections to readers and the world around them?
· Students turn and talk, choosing favorite poems to report to the whole group, and explaining feelings they experienced during the reading.

· Share the favorite poem from each group for discussion.

	Assessment
	Completion of the sheet and teams sharing with the class.
Pre-unit assessment task: The teacher will share a narrative poem aloud with students while displaying it in some visual manner. Students will discuss what they notice about the writer's craft. They will also analyze the poem's meaning, using prior knowledge and previously learned strategies. Students will explore habits, strategies, and attitudes of narrative poetry writers. Each student will use imitation strategies as he or she plans and drafts a narrative poem, based on an event from his or her life.



Launching the Writer’s Notebook: Session 1
EXPLORING NARRATIVE POETRY’S ELEMENTS, TOPICS, AND FEELINGS 

	NARRATIVE POEM TITLE
	TOPIC OF THE POEM
	NARRATIVE ELEMENTS
	FEELINGS

	
	
	
	

	
	
	
	

	
	
	
	


	
	Session 2

	Teaching Point
	Students will see that poems’ topics come from all sorts of occasions.

	Preparation
	· Writers’ notebooks
· Copies of How to Eat a Poem by Eve Merriam, and inspirational reading quotations to give as gifts to the students to place in their notebooks.
· Mentor poems on all sorts of topics.  These should cover a wide range of seemingly frivolous topics, but ones that are well-written in description and story.  Naming the World: A year of poems and lessons by Nancie Atwell is a great resource, but any poetry anthology that you like will work.
· You will need one mentor poem.  We suggest You Can’t Write a Poem About McDonald’s by Ronald Wallace, but use any poem that you like. Practice reading this poem aloud.
· Overhead, Document Camera, your own notebook

	Active Engagement
	· Tell the students you have a gift for them to aid them in their journey toward becoming poets.  
· Begin an Anchor Chart about What Poetry Can Do for the class. Add to this as the unit progresses.  Examples would be: make us laugh, be about anything, make us cry, etc.
· Explain that poems matter in the stories that we have to tell.  Poetry gives a different kind of voice for the moments that we wish to share in writing.

· Distribute copies of your mentor poem for this session.  
· Read the poem aloud as the students follow along.  (You will have practiced reading this aloud prior to the students hearing you so that they will be fully immersed in the tone and diction.)
· Ask students to mark places that they found interesting or funny or noteworthy for any reason.  Good description, good transitions, etc.
· Have students write in their notebooks. They will answer how this poem, despite focusing on an ordinary place, resonated with them.
· Chart out their response to keep a record of the students’ thinking.

	Independent Practice
	· Have students make a list of ordinary things, people, places, etc. that could be topics of poetry.

· Students will turn and talk to their shoulder partners about their lists, adding and deleting as necessary.

· If time allows, they may even start a poem in the same style as Ronald Wallace.

	Share
	Focus Question: How do poetry writers recognize the moments, feelings, actions, artifacts, people and animals that might be the seeds of their poems?
· Students can share the ordinary things, people, places, etc. that could be topics of poetry.

· Teacher will chart responses to keep posted in the room.

	Homework


	Have students write down at least twenty ordinary things, people, places, etc. that could be topics of poetry.

	As  Assessment
	Effectively sharing ideas and completion of notebook activity.


	
	Session 3



	Teaching Point
	Students will understand how poetry is used to reveal and express themselves, in a manner that connects to the world around them.

	Preparation
	· Writers’ notebooks
· Copies of another mentor poem for the students.  You will need to look at the resources and choose what will work for your students.
· Session 3 Narrative Element Locator sheet (attached)
· Overhead of the tool

	Active Engagement
	Discuss:

· Through immersion, study, and conversation, students will learn to read and understand narrative poetry.  They will recognize the ideas in poems as well as the craft and structural decisions that create a narrative poem’s meaning.

· Narrative poetry is poetry that tells a story. Narrative poetry has characters, dialogue, conflicts, plot, and setting.

· The difference between, say, a novel and narrative poem is that the narrative poem is in a poetic form, not in prose. It relies on rhythm and rhyme and is arranged in stanzas.

· The poem presented has a plot, a sequence of events that takes place and that present a conflict. 

	Active Engagement 2
	· Read the poem you have chosen aloud chorally. Discuss the poem and its organization, using the attached Narrative Elements chart. What are the topic, theme, voice, viewpoint, moment and ending?

· Write your responses on the Narrative Elements chart.

· Finish by discussing the stanzas and rhythm pattern.

	Share
	Focus Question: What forms of organization are useful for narrative poetry?
· Have students share their thinking and report out their findings on the poem and its elements.

	Independent Practice


	· Begin your independent practice by sharing a poem you wrote about being tardy.
· Pose the question: How many of you have been tardy or late to something?
· Students list their answers in their notebooks.

	Homework/Extension


	Have the students choose one experience and create a narrative poem using the “I” point of view. Create a poem about being late or tardy. Divide your poem into stanzas of  4-6 lines. Use a definite rhythmic pattern.

	Assessment
	Walk around and record progress of each student. Ask the students what types of decisions they are making to influence their poems.


Launching the Writer’s Notebook 8: Session 3
NARRATIVE ELEMENT LOCATOR
	Poem Title and Author:
	Topic of The Poem:
	Theme of the Poem:
	Voice of the Poem:
	Whose Viewpoint:
	Moment:
	Ending:

	
	
	
	
	
	
	

	Is this a narrative poem? Explain.


	


	
	Session 4

	Teaching Point
	Students will develop an understanding of literary devices in narrative poetry. They will learn how these devices can be used to convey meaning. They will experiment with the use of literary devices in their writing.

	Preparation
	· Writers’ notebooks
· Elements of Narrative Verse Anchor Chart
· Writing Folders
· Variety of high-interest mentor narrative poems containing good descriptive details, sensory language, similes, metaphors, and other precise language. 
· A list of definitions of figurative-language devices and descriptive words.

· Post-it notes

	Active Engagement
	· Narrative poetry writers use imagery and figurative language to affect the reader.
· Narrative poetry writers make use of description that creates vivid pictures in the minds of the readers.  The most common types of figurative language are similes, metaphors, and personifications.
· Define these for your students.
· Teacher will model for the students how to take some “plain” description and make it more powerful through the use of imagery and figurative language. 

· First, write a sentence on chart paper or the overhead that describes a person, place, object, or animal. Make this sentence very plain in description. (Example: The dog was fat.)

· Tell students that this sentence contains description, but that it is not very interesting or powerful because it does not put a clear picture in the reader’s mind.

· Rewrite it using a simile. Then rewrite as a metaphor.  Last, rewrite using personification.

· In addition to figurative language, teacher should also discuss the use of descriptive language. 
· Using an excerpt from a narrative poem, read the passage aloud from the overhead and ask students to point out phrases or sentences that help them "see" the experience.

	Independent Practice
	· Students should return to their notebooks’ Session 1 lists of connections with previous narrative poems. Any life stories remembered during Session 1 should be included in the list.

· Students should choose a topic from the list to generate a new narrative poem in which they experiment with literary devices.

	Share
	Focus Question: What is the importance of literary devices in poetry, and how do they help convey meaning?
· Students will pass their writers’ notebooks around in their writing groups to share. 

· The group members will acknowledge the writer’s use of literary devices by posting notes next to them.

· Remind students to use friendly, specific language in their acknowledgment notes.

	Assessment


	Teachers should move about the room and check for understanding. Points could be assigned for participation


	
	Session 5

	Teaching Point
	Students will analyze, in mentor poems, narrative structures such as line, couplet and stanza, and will experiment with the use of these structures.

	Preparation
	· Writers’ notebooks
· Writing Folders 

· Copies of the mentor poems provided or poems you choose to share
· Students should be in their writing-and-review groups. (Groups of four are ideal.)

· Pre-read and familiarize yourself with the mentor poems.

· Copy the Narrative Structure sheet (attached) to ensure each student has one when reviewing the mentor poems.

	Active Engagement
	· Define for students the structural elements of these poems.
· The structural elements include lines and stanzas. Poets combine the use of language and specific structures to create imaginative and expressive works. These structures are also used when considering the visual effect of a finished poem. The structures of many types of poetry result in groups of lines on the page that enhance the poem's composition.

· A line is a unit of language into which a poem is divided, which operates on principles which are distinct from and do not necessarily coincide with grammatical structures, such as the sentence or clauses in sentences.
· A stanza consists of a grouping of lines, set off by a space, which usually has a set pattern.

	Independent Practice


	· Discuss in turns and share group’s structural elements found throughout mentor poems.
· Complete the Narrative Structure sheet.
· Experiment with the writing of poems, using imitation while focusing on structural poetic elements.

· Finish one drafted poem.

	Share
	Focus Question: How do writers improve writing skills by studying works of other authors?
· Students discuss as a whole group or with their neighbors: which structural elements they used during their drafting time.

· Students should be able to name such elements and explain how they imitated a poem they are fond of. 

	Homework/Extension
	Give a homework invitation to think further about the poem they wrote today or to write another poem while at home.

	Assessment
	· Visit students to discuss their thought processes and use of poetic structures.
· The Narrative Structure sheet can be used as assessment.


Launching the Writer’s Notebook 8: Session 5
           NARRATIVE  STRUCTURE  ANALYSIS

                            
Directions: Locate any items below from your mentor narrative poem. 

                                  Write down in the space provided what you find..


	Narrative Poem Title and Author
	Topic of Narrative Poem
	Theme of Narrative Poem
	Voice of Narrative Poem
	Viewpoint of the Narrative Poem
	Moment of the Narrative Poem
	Ending
	Descriptions


	Forms in Structure

	
	
	
	
	
	
	
	
	


	
	Session 6

	Teaching Point
	Students will experiment with possible poem ideas using previous notebook entries.

	Preparation
	· Writers’ notebooks
· Writing Folders 

· Students should be in their writing-and-review groups. (Groups of four are ideal.)

· Anchor Charts from previous sessions, as well as mentor poems and texts

	Active Engagement
	· As writers of poetry, you have been gathering ideas in your notebooks.

· Last session, we played with narrative structures and used our mentor poems to imitate various poetry structures in our own writing.

· Writers of poetry revisit their previous notebook entries to mine for small moments that can become poems.

· Poems can be created from a variety of places.  Poetry comes from ordinary, everyday life. Poems come from strong feelings and emotions.  

· Poems are another form of expressing an idea, a concept, a wish, or a dream.

· As writers of poetry, we are going to use our notebook entries and transform them into poems.

	Independent Practice
	· Students will spend time going through their notebooks and annotating the places where their thoughts could be made into poems.

· Emphasize that writers should look for key lines, words and phrases that elicit a strong image, emotion, or moment.

· Students will highlight, circle, and underline these places in their notebooks.

· Once students are satisfied with their potential choices, they will turn to their shoulder partners or to the entire writing-and-review-group. They will share their thinking about what they have chosen to mark.

· The discussion should center on how the student arrived at the decision to mark the place in the notebook, and what direction the student may take in creating the poem.

	Share
	Focus Question: What makes a writer’s notebook entry worth developing into a published piece of writing?
· The groups will share their thoughts about choosing places in the notebook to mark.  The emphasis of the conversation should be on the student’s process to decide what is worthy of developing into a poem.

· Teacher could chart out the methods the student-writers went through.

	Active Engagement 2


	· Invite students to draft the beginning of a poem off one of the seed fragments they have chosen.  

· Remind students to use the narrative poetry structures, as well as imitation, to craft their poems.
· Remind students that it is okay to start and stop when writing.  Abandoning one idea for another is also a key decision that writers make.

· Have writers collaborate and share within their writing-and-review groups, encouraging risk-taking and delving deeper into emotion and details.

	Homework/Extension
	· Invite students to continue their poetry writing at home and return with one or two poems in their notebooks.
Students also complete a reflection. Have students look through their entire notebooks while home. Have them reread entries to siblings, relatives, and parents as they sift for the right story idea to pursue.
After students have selected their best piece to continue working on, they should write a reflection in their writers’ notebooks explaining why they chose this particular piece. The reflection should address:

1. The current strengths of the piece in terms of its poetic elements. What poetic elements did you include that make this piece worth working on more? Be specific. 

2. Also discuss the process you undertook to draft this piece. What steps did you take that helped make this a strong piece?  
3. What are your potential plans for expanding and improving this piece?

	Assessment
	Teacher will navigate around the room to check in with writers to see what they are working on and where they are in the process of crafting a poem.
Mid-unit formative assessment task:

At the end of session 6, students select one of their narrative poems to concentrate on; they will reflect on the strengths of that piece.  Use the reflection to determine to determine students' understanding of the poetic elements as well as their own writing process.


	
	Session 7

	Teaching Point
	Students will form writers’ response groups to share their poems, determining if the poems convey the messages they are trying to get across.

	Preparation
	· Writers’ notebooks
· Writing Folders 

· Students should be in their writing-and-review-groups. (Groups of four are ideal.)

· Anchor Charts from previous sessions, as well as mentor poems and texts

· Poems from previous sessions
· Make color copies of the reader’s response rubric (attached). Cut them out so that each student has four copies.

	Active Engagement
	· Remind students that writers in a community use non-judgmental responses; this allows all writers to feel free to take risks, and to feel comfortable expressing stories that matter as well as parts of themselves.

· Teacher chooses a mentor poem or preferably a poem he or she has written, demonstrating how to create a reader-response form.

· Teacher models the thinking by talking through his/her thoughts while sharing the poem.

· Pose the questions from the reader’s-response rubric while modeling.

· Ask for clarifying questions from the entire class to ensure understanding.

	Independent Practice
	· Students choose one of their poems to share during the peer-response session. It could be their favorite poems, poems they are struggling with, or even poems they started but haven’t finished.

· Students will determine the direction in which they will pass their poems around the peer-response table. The feature poem should be starred so students can easily locate it.
· Each student in the group will fill out one response rubric for each student’s featured poem. The reader should then paste or tape the rubric to the accompanying notebook page for the student’s review.

· Encourage the students to think deeply about the importance of this work and how this will help them and their classmates become better poetry writers.

	Share
	Focus Question: How does collaborating with others help writers evaluate their poetry?
· Discuss the focus question with the class to debrief the session.

	Homework/Extension

	Students are encouraged to take their poems home, experimenting with what they have learned and revising their poems for the next session.

	Assessment


	EXIT SLIP

· How did it feel to have your peers respond to your writing?
· Did the peer responses you received help you to see your writing in a new way?
· How will you use this experience to revise your poem and make it better?
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Launching the Writer’s Notebook 8: Session 7

Reader’s Response Rubric for Narrative Poetry
	Writer’s Name:_________________________________

Reader’s Name:________________________________

I noticed…..

I felt connected to the part in your poem when……

I’d like to hear more about…..

My favorite part of your poem was……
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My favorite part of your poem was……
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	Session 8

	Teaching Point
	Students will evaluate and analyze their poems by using rubrics, which remind students of revision strategies.

	Preparation
	· Poem from previous session
· Copies of Narrative Poem Rubric (see attached)
· Make an Anchor Chart of the Narrative Poem Rubric to reference during Active Engagement.

	Active Engagement
	· Choose a mentor poem or a poem you have written. Discuss common revision vocabulary from the Narrative Poem Rubric.

· Review with students the Narrative Poem Rubric.

· Have a discussion with your students about possible decisions they may make during revision.

a) Stanza breaks:  These are the “paragraph” breaks in poetry that signal a shift in an idea, voice, time’s passing, or a new image.

b) Line breaks:  Use line breaks to create a visual or rhythmic pause.  Reading poems aloud can help to establish appropriate pauses or breaks.

c) Shape:  Poems can have shapes that match either the meaning or idea they are conveying.

d) Simile and Metaphor:  Poets use similes and metaphors to compare two things in unconventional ways.

· Discuss changes you would make to your own poem; share this with the class on an overhead or projector.

	Independent Practice
	· Students are to apply items in the Narrative Poem Rubric and items from Active Engagement discussion, revising their chosen poem.

· Students should highlight, underline, and label revisions to be made in their poems.

· Students are to fill out page 2 of the Narrative Poem Rubric. This will help lead their discussion with their writer-response group.

	Share
	Focus Question: How can rubrics be used during the revision process to make writing more meaningful?
· In their writer-response groups, students are to discuss the narrative poem rubric and revision choices they have made for their poems, using page 2 of the Narrative Poem Rubric.

· Have writer-response groups also take time to discuss the focus question.

	Active Engagement 2
	· Have students return to their writing and revise their poems.

	Assessment
	· Make sure you are visible in the room by visiting with writers to discuss decisions they are making in the revision process.


Launching the Writer’s Notebook 8: Session 8

*Narrative Poem Rubric: Things to Think About in My Writing*

Use the rubric below as a guide to evaluate and analyze your narrative poem. Revise your poem as needed. This same rubric will be used to assess your poem.

Name:_______________________________________ Date:_________ Hour:_____

Poem’s title:___________________________________________________

*Narrative Poem Rubric: Things to Think About in My Writing*

	
	On Target
	Almost There
	Not Quite There

	Title


	Title relates to the poem’s purpose and context, and enhances the meaning of the poem
	Title relates to the poem’s purpose and is descriptive
	Title is present, but unclear

	Narrative in nature
	Events unfold logically and naturally; poem has a clear moment
	Events unfold logically and naturally; only the context of the poem is clear
	Events have trace elements of logical structures

	Theme


	The meaning is clear throughout the poem and makes a statement about life or the author’s life
	The meaning is clear throughout the poem
	The meaning is not clear

	Voice and perspective
	Voice and perspective enhance the meaning of the poem
	Voice and perspective is appropriate to the poem
	Voice and perspective is unclear

	Structure
	Form is clear – Stanzas and lines are used purposefully, and contribute to the meaning  and pacing of the poem
	Stanzas and lines are used purposefully and contribute to the meaning of the poem  
	Stanzas and lines are present

	Word choice


	Writing demonstrates precise word choice that enhances the overall meaning and power of the poem
	Writing demonstrates precise word choice that suits the topic of the poem
	Writing demonstrates some precise word choice

	Craft

-simile

-metaphor

-repetition (alliteration, assonance, word/phrase)

-sensory details


	Poem has at least two elements of craft; these elements contribute to the meaning of the poem, and help the reader experience the poem
	Poem has at least two elements of craft; these elements contribute to the meaning of the poem
	Poem has at least one element of craft, or the craft doesn’t contribute to the meaning of the poem

	Punctuation


	Punctuation helps the reader make sense of the topic, perspective, and form
	Punctuation is appropriate to the poem’s purpose
	Necessary punctuation is not included


Evaluation of your work:

What decisions did you make as a writer during the process of writing this poem?

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

What decisions did you make as a writer to enhance the meaning of this poem?

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

	
	Session 9

	Teaching Point
	Students will publish and celebrate one narrative poem.

	Preparation
	· Reserve time for computer lab for students to type their revised poems.

· Need revised student poems for publishing.

· Ideas for publishing:

a) Decorate and post poems throughout the school for public viewing
b) Hold a poetry reading for other classes
c) Create a class poetry anthology
d) Enter the finished poems in a poetry contest
e) Have a poetry slam or performance
f) Or use a combination of the above

	Active Engagement
	· Remind students of their hard work over the past sessions. Explain that the next few days are a time to honor and celebrate ourselves as writers.

· Discuss the publishing options available and choose one with the class to focus your celebration.

· Begin planning the celebration with your class by establishing an anchor chart that lists items needed for the celebration.

	Independent Practice
	Students continue to polish their final pieces of poetry during typing time allotted to them.

	Share
	Focus Question: How has your understanding of poetry helped your development as a writer?
· While reviewing the focus question, discuss students’ realizations as writers.

· Organize the finished poems as a class to accompany your celebration choice.

· CELEBRATE!

	Assessment
	· Teachers are to grade the published narrative-poetry pieces using the same revision rubric used by the students in Session 8.
Post-unit summative assessment task: 

What are the six most important elements of a narrative poem? How do the combinations of these elements help influence the overall impact of students' narrative poems? Students will select one of the mentor poems and compare it to their final, published narrative poems. Students will answer the question: How did the mentor poem impact your writing decisions, generating strategies, and thought processes? Students will explain how they feel about writing poetry, as they think about themselves as writers and poets.
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